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CHAPTER I 
THE PROBLEM 
Statement of the- Problem 
The problem is to develop a set of criteria to 
evaluate· the individual staff.members of an elementary 
school. The criteria consist of specific statements 
indicating desirable professional qualifications for 
the staff member. Such statements should furnish a 
means for teachers to exara.ine and evaluate the effec-
tiveness of their o\m work. These criteria might also 
serve as a stimulus .for future professional growth. 
Justification-of the Problem 
Evaluation of teaching has existed as long as 
there have been teachers. Those who were taught have 
always evaluated .their instructors. In the early days 
of public education, the selectmen of the town visited 
the schools to make sure that the teachers were com-
plying with the wishes of the co:rnnmnity in the instruc-
tion of the three R's. 
Increased cost. of education, especially during 
the postwar inflationary period, has been accompanied 
-1-
• ' - -
by a demand for teacher .evaiuatio:n i:n several states 
and cities~. Parents and taxpaye_rs., · who must bear the 
increased cost, are themselves paid according to their 
abilities and eff-ectiveness. It is, therefore, only 
natural that they should Q.emand satisfactory results. 
in the schools. 
Many states ha:ve enacted _new salary laws, accom-
panied by public demand for adequate evaluation o:t 
teacher eff'ici.ericy •. 
fiFrom ap:rofessional viewpoint, it is 
··increasingly obvious that both .teachers and 
administrators must concentrate attention on 
appraising how well the. schools are meeting 
their obligations to society .. nl 
The·ad.ministrati,on must have .an evaluation of' 
the teacher f s work 'as a basis for .•. decision~ and im- ' 
proving instruction. The teacher ne.eds it as a point 
. ' . ·. 
of departure: for futu.re professional growth~ 
~~~-----.----- ' 
1
.Dwight E. Beecher, The Evaluation of' Teaching, 
Backgrounds and Concepts, (Syracuse University Press, 
ngg ; , P • 1 • .. . ·.. . . .· · . .. . 
2 
.. ~ ·~· 
. CHAPTER. II 
REVIE\V OF RESEARCH 
A study.of the items use.d as criteria for the 
evaluation of teaching effectiveness shows the various 
approaches that have been made to the problem. Barr 
summarizes the works of a large number of investiga~ 
tot's. who. nhave sought to identify qualities essential 
to teaching success by calculatingthe correlation 
between measures ·of qualities and measures of teaching 
success.nl He classifies the types of criteria used 
in these studies under· the headings of pers'onal 
qualities, competen~ies (abilities to do) i effects of 
.;· ~· .__ 
··teacher lead_~rsb:ip, behavic>r·fontrols, and status 
~..;:.::..- . ' . 
facts. V'Jhil.e some of the traits show. l.i ttle correla-
tion, ttmeasures of< personality traits are reported to 
have a high cor·r.elat.iori •. ~t 
. ' .: ' · ... 
.He ~o:ii¢;lud~s that: ttAi 't?hough 
. . ,'. :'" .' -. .. 
the research in. this· area has.· doubtless added material-
ly to our understanding of desirable teacher abilities, 
traits' and' qualities, it is apparent that identifica-
tion and definition of teaching. competencies are as yet 
. 
1 A. S. Barr; 11 Teaching Competencies, 1.1 
Encyclopedia of Educatiorial.Research, Revised Edition 
(New York: .. Tne.Macmillan Company, ·1950), PP• 1449-53. 
--3-
by no means satisfactory. 
·adequate definition of' teaching efficiency and con-
' ' ' . ' . 
sequently no satisf.aqtory means of measuring this 
variable.nl Teaching efficiency must first be 
. adequately· defined . 
. Beecher2 has revievved sixteen appraJsal studies 
' -;::::-' 
.t .. 
which he arrarigedin chronological sequence in order 
to indicate the:trend of experience in teacher evalua-
. l . . • 
tion. There is a .1Jf'airJ.y. ~well,.,.;de:f:iried tr.erid ··toward 
. ·-~. - ' . - . 
giving more atte~tion to the ,pupil ... and t:O..;.wpupil-teac~er 
relationshipstt in. appraisal in::(truments. 
~he types ·of apprai.sa;J: .·~-~-·· o:lEL~:sd.fied by Beecher 
~--
t.o best serve h:i,~:: pu:J:>po~e .of ~evi~'W ;s follows:. 3 
1. Those basedupon supervisors' and 
administrators,'· expectations repre-
senting for the most part assembled 
list~ of desirable' qualities. · 
2. :Rating scales and observational 
techniques. · · 
3. · Predictiv~ appraisal of training 
situations. 
lA. S. Barr, "Teaching Competencies:,lt 
Encyclopedia of Educational Research, Revised Edition 
(New York; TneMacmillan.Company, 1950), pp. 1453. 
2 Dwight E. Beecher,.The Evaluation of Teaching 
(Syracuse University Press-:;-I949), pp. 5-30 •.. ·.· 
3 Ibid., p. :31. ·. 
4 
... 
. . 
4. Studies of pupil opinion and reaction. 
5. Diagnostic and anecdotal methods. 
---·.'-
The subJective nature ofthe earl:i..er studies did 
not produce J:"esul ts which were reliable and acceptable 
to the :Profession.. Nevertheless, they have provided 
a wealth o.f material for later rating and appraisal 
instruments. 
. . 
·The Ohio. Teach:i,ng Record perhaps best illustrates 
. . . 
a recent trend towards diagposi;;ic types of evaluation. 
. ' ' . 
It has also effected a change in.the concept of evalua-. 
tion .. Rather th~n.the.rnea~uf.eriJ,ent :of. teaching efficien-
cy as' an end· in i ts~.lf, .it is novv-. b~ing ~ho1J_ght of as 
; .. 
... ,. . 
a contim;wus. proc'ess 'of· pt_ofessfcin.'al :grqwth B:~d; learn-
. . 
·ing through the cooperative efforts of. all concerned. 
There is a large group of . studies of teacher 
.. 
appraisal based upon: pupil reaCtion. Opinions and 
reactions were received from several thousand pupils.' 
The pupils show a high. degree of consistency in their. 
responses. Beecher reports that 11 The c~nsistenc~. of 
the findings of.Baxte~~ Hart, D~v~s, and others is 
truly remarkabl:e.n1 The studies indicate that· such 
items as. fairness., cheerfulness, enthusiasm, knowledge 
·· 
1 Dwight E. Beecher, The Evaluation of Teaching, 
{Syracuse University Press-;-1949), p. 63.-
5 
of subject, understanding of pupils and their 
' . " 
problems, and re'spect for pupils are· important 
. . 
factors in teacher appraisal. 
The studies mentioned above deal with the com-
petencies of the employed teacher. In our present 
study, we are concerned V'{ith.all .factors involved in 
teacher effectiveness~· Therefore:, preservice pre-· 
paration of the. staff memb,er must: .be cori'sidered. 
In the search for criteria on preparation of the 
staff mt:3nibe:r an exainina:t.ton or'· the. requirements f'or 
certification of elementary ·t-eachers in the various 
states was made. 1 There appears to be a wide 
variation in requirements. Adequate cooperation 
between certification autl:J.ori ties and insti tuti.ons 
of higher·learninghS:s not been achieved.2 
An inspection of the catalogues of various 
teachers colleges reveals little correlation between 
the curriculums offered and the types of. elementary. 
certificates issued by the states. 
l Robert c~ Woelln~r and A. M. Wood, Require-
ments for Certification of Teachers and Administrators, 
FourteenthEdition (University of Chicago Press, 1950), 
p. 50. 
2 Robert C. WoeJ.,lner, IiTeacher Personnel--I. 
Certification,. 1J Encyclopedia of Educational Research, 
Revised Edition (New York: • The Macmillan Company, l950), 
p. 1414. 
6 
Anderson and Peik report that: 
· .. · .. 
11Recentl:y there<has' been: :i.ncre~sed interest 
in the general education of el:E)m.entary teachers, 
th~ir cultural background, their social orienta-
tion·, their mastery of content, their better 
command of the theory o.f. :teaching the usual 
branches of instruction, anci the length of the 
period _of preservice education. nl_ · . 
. . . ' 
While the ttgenera:l education of the teacher is 
' ._. 
held to be of high significance; it~~ the authors of . the 
. ' ? 
. . 
above imply areas of general education rather than 
state specific su(>jects. Mainly for this reason_; 
important areas .of' academic .preparation are listed as 
. . ' 
criteria in the evaluative· instrU.ment. 
The m9s.t typically prescribed technical-pro-
. fessional courses are 11 educational psychology, methods 
. . 
in the common bra~ches, and practice teaching·. n~ 
Child growth and development is stressed in recent 
literature. Provision was made to list the above 
1 G. Leste.r Anderson and W. E. Peik, nT.eacher . 
Education-.;..V. Curriculum;'! Encyclopedia of Educational 
Research, Revised Edition (New YorK!·· TheMacmi11a.n . 
Company, 1950), p. JA02.. · 
2 G. Lester Anderson and W. E.· Peik, . 11 Teacher 
Education--V. Curriculum; r~t Ericyclopedia of .Educational 
.Research, Revised Edition (New Yorli: TheMacmillan 
Company, 1950), p. 1403. 
3 Loc. cit. 
~ .~· 
courses together with curriculum and tests and 
measurements. Space is also provided for the teacher 
to list others which may have been.· studied. 
Iraprov~ment in service is a basic factor in 
teacher evaluation. It is a.significant characteris-
tic of professi.onal education that it can never be 
completed~ Themembers of all professions need to 
cont:i,nue both their formal and informal education 
in order to increase their knowledge and improve 
·their techniques. New devel,opments in the theory of 
education and a changing cbnc.ept of teaching make im-
provement in service necessary for the teacher. 
Before one can choose eifaluative criteria for 
teacher improvement, it is important to determine 
what to improve. A definition of the term is sugges-
tive of the factors· involited, ~nd the scope of 
improyement,needed. 
. . ' . . . . . 
. . . 
·ftTeaching· is here defined to includE? not 
only those activities immediatelyassociatec;l 
with the direction of learning, but also those 
associated with the large group of concomitant 
activities which the teacher. is called upon to 
perform in connection with supervising extra-
curricular activities, counseling students, 
working with a school staff, and living in a 
community. Hl · . . 
1 A. S. Barr, William H. Burton, and teo J. 
Brueckner, Supervision (New York~ Appleton-Century-
Crofts, Inc., 1947), p. 568. 
8 
Hin,.,:service education includes all activities 
of.employed teachers .that contribute to their pro-
fessional growth 8I.ld compete.nce. ttl A. few of the 
m~jor programs .promoted by .schooi' authorities and 
teacher-training institutions listed are extension 
classes,sunnner,schools~ correspondenqe classes, and 
in-service educational acti yi ties of communities.· 
. . . . 
. . . 
Many informal acti ~ities are mentioned. 2 ·. 
There has been a trend·. during the past decade 
toward cooperative self-help group activities. 
Space has·bee!l provided inthe evaluation blank 
.for the teacher to record any type of in-service 
. . . . ,' 
activity relative 'to improvement.·. 
Teacher load is an important factor in evaluating 
the .work of a·staff member. 
The teaching loadforinU:l8.. developed by Douglas 
' . ~ 
f'or secondary schools appears to be the niost widely 
1 A.. s. Barr, ttTeacher Personnel .... -III. In 
Service Education,"r Ericycl·opedia of Educational 
·Resea:r:ch, R.evised Edition (New YorE ·The Macmillan 
Company, 1950), p. 1421 •. 
2 A. s. Barr;· 11 Tefib:her Personnel--III. In 
Service Education, tt Encyclopedia of Educ.ational 
.. Research, Revised Edition (I'Tew· Yo~E · Tfie· Macmillan 
Comp:any, 1950)';; .pp'_.'l421-1422.· ' ., · · 
9 
• 
us~d. 1 No comparable formula for tb.e elementary 
school. is reported, especially where the school is 
not departmentalized. The elementary teaching load 
·is determined on the basis of total time, which 
averaged between eight and nine. hours per day in the· 
thirties, and the pupil-teacher r~tio.2 The pupil--
teacher ra t.io for elementary schools was 29.9 in 1949.3 
The teacherload is largely.an administrative pro-
blem. Since nthe.salary of-the teacher is the largest 
single item in school expense;u 4 ifhe pupil-teacher ratio 
is a matter of. finance.. 11It should .be ·remembered also 
that t6o-l&rge classes are likely to·be 1 teacher killers' 
and reduce teacher effecti verie~ss-~ u5 
. - . . 
3 Research Bulletin of the National Education . 
Association •. (December 1949).~. Vol. XXVII, No.4, p. l3i. 
. 4 Ward G. Reeder,· ·The Fundamentals of' Public 
SchoolAdministration (NeW York~ The Macmillan 
Company, -194$), .p. D~o. · · ' 
5 L oc. cit. 
,'·, ,.· 
-·:•.' 
10 
-·-_ 
1.- \ 
; 
nschool_cla,sses mu.st be smaller> (not 
larger than twl3nty-five to thirty) if educa-
_t,ion is to he personalizedeffectively. Over· 
a period of years, the .financial cost of a 
small, adjusted class may be no greater than 
that of a largerclass beset with disciplinary 
problems· and ·failures. Certainly the school 
gain will be much greater:. 11 . 
. ' ' 
A large number·. of survey instruments, which were 
-used to determine the growth needs of teachers, have 
been analyzed by Barr.~ Burton, and B:r>ueckner. 2 The 
authors state that the.factors resident in the teacher 
necessary for satisfactory pupil growth and achieve-
ment a:r>e: 
11his knowledge of pupils, of his subject, 
and of the rriethods of learning and teaching; 
his skill J.n working wi th'"-6thers, _in handling 
pupils, and in seeing and overcoming learning 
difficulties; his attitudes toward his. pupils, 
toward teaching, a.nd_toward life in general; 
and his interests, ideals, ._and aptitudes .. n3 
Items were chosen by the writer to evaluate the 
\ 
I , 
I.,;' 
v 
professional qu/3.liflcation? of the teacher which direct 
. ' 
attention to the_above factors. 
The teacher._ should be guided by an educational 
· phllosophy basic to the development of. good citizenship 
1 Paths t.o Bett:ei- B~h6ols, A.A.S.A., Twenty..:.third 
Yearbook (Wasliington, D. c., 1945), p. _142. 
_ 
2 A. S. Ba~r, William H. Burton, and Leo .J. 
Brueckner; Sup~rvision (New York: Appleton-Century-
Crotts, Inc~, 1947), ·pp~ 322..;.384. 
~Ibid~, p. 322! 
11. 
in a democracy. 
~'A professional and effective teacher cannot 
be producedby external. direction; he can grow 
only from the internal stimulus of principles 
and objectives. 11 1 
One of the primary responsibilities of the admin-
istration is to develop, with the teachers, a simply 
stated philosophy of education with which, for the 
most part, all are in sympathy. This serves as the 
basis on which all programs are built, the criteria 
of all practices. It is the yards.tick by which they 
analyze their own strengths and weaknesses. Their 
philosophy should thus serve as a stimulus to pro-
fessional growth. It is the cri·t'eribn by which the 
person is evaluated. 
ttwork on child growth and development has 
recently been emphasizedtt 2 in elementary teacher pre-
paration. If the teacher .. is to. be effective with 
all pupils, he· should be able to.· detect evidences 
of and make provisions to prevent maladjustments. 
1 Thomas H. Briggs, Improving Instruc'tion, 
(New York: The Macmillan Company, 1939), p. 148. 
2 G. Lester Ande~,Q,n and W. E. Peik, ttTeacher 
Education--V. Gurriculum;·.~'~Encyclopedia. of Educational 
Research, (New York~ The '·Macmillan Company, 1950), 
p. 1403. 
12 
-
• 
··-'-
'-...;: .' 
A cooperative study to help teachers improve 
their understanding .of children was sponsored by the 
Commission on Teacher Education. The program was 
directed by Dr. Daniel A. Prescott from a collabora-
... tion center at the Uni VE3:r'Si ty of Chicago. 11 The 
purpose of coopeto~ti ve study. was .-t~ ~xperiment· with 
-. . ' '.' -~. . , . •: . . . ,' . ' 
ways -of improving. the pre..;service and in-service 
education of tea~hers. 111 - This pro.grani. -w:as sponsored 
by the Commission because Hit is. adm.itte_d that most 
Al11erican ~each~rs dp not-adequately~derstand their 
pupils. n2 
The_ procedure by which materials from this 
review of research were used to develop criteria to 
·evaluate· a teacher. is. described in Chapter three. 
1 Helping Teachers Understand Children~ American 
. Council on Teacher Eaucation (Wasliington, D. c., 1945), . 
p •· 1.· 
2 Ib. d 2 ... 
. l ·,, p ~ - • 
13 
CHAPTER III 
PBO()EDUBE .. · 
In developing ori teria to evaluate ·all aspects 
of an elementary school it is desirable to have one 
group of .i~ems to measure the .e.;ffecti.vene$S of the 
individual teacher. Since the purpose of teacher 
appraisal is to determine where improvement is needed~ 
we are concerned withall causes of satisfactory or 
unsatisfactory teacher performance, regardless of 
the area in which they may be found. The review of 
research in Chapter II has identified such areas as 
preparation, improvement in service, teacher load, 
and professional qualifications as being of particular 
importance for the above purpose. The outcomes of 
instruction are to be evaluated in other sections of · 
the criteria. 
Section :r of the Evaluative Criteria for Sec-
ondary Schools was examined and found, with minor 
revisions, to be adaptable to the pUrpose of evalua-
ting the elementary school teacher. 
After.considerable research for> items a tenta-
tive blank was developed and submitted to the seminar 
group for criticism. The seminar group consisted of 
-14-
six members employed in the administrative field and 
nineteen classroom teacher13. The majority of the 
latter group we,re elem~ntar_y teachers. Because of' the 
extensive experience of the seminar group it was felt 
-theycould se:vve adequately as jur:r.members~ 
. . .. ·· .· . .· .. ,' 
The· blank;', ::J;fter revision in ·light of cri ti'cism 
by the group, is included in the second half' of this 
.chapter: 
Since the purpose of' evaluation is to discover 
the respects in which the staff member is or is not 
effecti.ve, . items b.a ve been chosen which direct· attention 
. to the various aspects of teaching which a search of 
the literature indicates are considered by authorities 
to be pertinent factors in effective teaching. Without 
such·items to serve as a guide to choice.of things to 
be observed, one may.not recall at'the appropriate 
time some important aspect of the teacher that should 
be brought under consideration. 
15 
.., 
·~· 
INDIVIDUAL STAFF MEMBER 
outline of' Contents 
A. Preparation 
'.· 
B. ·· rni:PJ. .. ovement in se~vice 
C. Teacher.Load 
,,..,, .. ' ... 
D. Professional Q,ualifications 
Nan1e of School •...•.• · ...... ., .... •: .......... . Date .....•.. ., .••.. 
Checklist and evaluation ratings made by:: 
(Experimental Copy! not.to be.reproduced) 
16 
' 
\ . 
INSTRUCTIONS~ 
When the :features in this ·section are being · 
checked and evaluated, persons applying the ratings 
should ask: . "How well do the practices in this school 
meet the needs of the pupils and .community? 11 The 
two-fold nature of the work ... -evaluation and stimula-
tion to improvement--should be kept in mind. Careful, 
discl'·iminating judgment is essential if these purposes 
are to be served. satisf_actorily. 
The checklists consist of provisions,. conditions, 
or characteristics.found in good elementary schools. 
Although they arE; recommended pr·ovisions·, . a school 
lacking sor11e of them may have other compensating 
features •. Space is provi,ded to record these features 
as additional items or under Comments. The checklist 
items should he marked as follows; . . 
17 
./v if the provi~s1on or condition is made extensively; 
J if the.provision or coriditiori is made to some 
extent· 
'· X if the provision or condition is very limited; 
M if the provision or condition is missing and 
needed; and 
N if the provision or·condition is not desirable 
or does not apply. 
Evaluations· represent the best judgment of those 
m8.king the evaluation after all evidence including 
re.sults of observations, ·consideration of ratings on 
check.:..list items, and other dat.a which may be available 
.have been considered. . Evaluations should always be 
made by the locEil staff members even tho-ugh these 
evaluat.ions may be checked later by a visiting committee. 
The evaluation ratings should be made by means of the 
scale defined below. · 
1 Adapted from Evaluative Criteria, 1950 Edition, 
published ·by the ,Cooperative Study of Secondary-School 
standards. /' 
}, ~' 
'.' 
' 
• 
5--Excellent; the provisions or conditions are 
·extensive and functioning excellently. 
4--Very Good;1~ 
a. .·the provisions or conditions are 
·extensive and are functioning well, or 
b. the provisions or conditions are 
moderately extensive but are.functioning 
excellently. . 
3--Good; the provisions_ or conditions are moderately 
~tensi ve . and are.· .functioning well •• 
2--Fair'* 
. ' 
a. the. provisions or conditions ·are moderately. 
extensive but are func tioni:rig poorly, or 
.b. the provisions or conditions are limited 
in extent but are functio~ing well. 
1--Poor; .. the provisions or~condi tions are limited 
in extent and.functioning poorly;. 
· M--Missing; the provisions or. conditi~ns are 
missing and are.needed; l.f present they would 
make a contribution to the needs of pupils. 
N-...:Does Not Apply; t;b.e p~o~fsions or conditio;ns 
are missing but do not apply. or. are not . .· . 
desirable for the children of this commurtity. 
(Reasons for the use of .this symbol should 
be explained in each case under Comments •). 
~:- Staff members may wish to use the symbols 114a n. 
or· "4b 11 u2an or 11 2bn. 
. ' . 
.)' 
·--....-... ... j 
18 
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+ 1 
STATEJ.VIENT OF GUIDING PRINCIPLES 
The individual staff' member is the ul t.imate · 
age:r:tt of'· education. It is. the teacher who ·sets 
the daily tasks for the pupils and helps them . 
plan' their work. It is he who helps them form 
good study habits .. a:p.d atti tP.des j: and mature 
socially. If' education is 'to .have any genuine 
influence in.shaping character, or in developing 
a sound philosophy .of' li.f'.e, :the teacher· is the 
most imp'ortaht agent. 
/ 
Every teacher should give evidence of 
awareness and understanding of present day educa-
tional problems and should show continuous pro-
fessional growth. Each staff member should give 
evidence of.adequate preparation for his assigned 
position and the possession of personal traits 
which are essential to teaching and the guidance 
of children. Although it is not necessary that 
all staff members have the same preparation and 
viewpoints, they must have the ability and desire 
to cooperate and work effectively with others for 
·the good of the school and its pupils. 
In the·selection of individual staff members, 
attention should be given to teaching ability,· 
personality, .health; and character. •Each ~taff 
member shouldhave broad general scholarship, 
extensiv:e preparation in his special field, 
professional competence, and desirable social 
development. 
19 
' Grade 
. . . . . .. .. . 
Weekly Progra.ni 
For This Teacher 
School 
. . . . . . . . . . . . 
Teacher 
. . . . . . . . . . 
Indicate in space below grades, classes, and activities 
assigned or carried out. ·Include such activities as home-
room, lunch room, study hall,; supervision, library, clubs, 
etc. 
/·;Time 
' .. ~ 7:. : ., ' .·. ~ 
., ;~ 
<~ / 4!"~. ·~ ~ .. ~-¢· .. / ·'·.: 
........ ··· 
·:·~:: ' .. 
• ~.;' > 
... 
. ·: 
. ; :-;~. · ..·· 
'{-r: 
:·· 
·"*: 
.... ~- . 
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' QUALIFICATIONS AS A STAFF MEMBER 
A. PREPARATION 
.l * Secondary-School Attendance 
21 
List below information.concerning secondary-school attendance. 
Name of School Tovm or City State Dates of Attendance 
2. College Attendance 
List below information concerning attendance at colleges, 
universities, normal schools, or other institut.ions above 
the .secondary school. 
Name. of Institution State Dates of· Attendance D,egree. Date of. 
Granted Degree 
3.. School Teaching Experience 
Position Name of School City or County State DatesNumber of Years 
4'. Non-:-School Experience 
9 If experience is not on a full-time basis, indicate that fact 
and enter·anapproximation of full-:-time equivalence under 
11 Number of Years. 11 L:Lst·. also experience w~ th child organiza-
_tions:(cubs, churchgroups, etc.). ·· · 
. . . . 
22 
Position Organizat.ion City or County State Dates Number of .Years 
Total non-:-school experience ••...•.•••••.•.•.••• 
5. Academic Preparatioi1 
Listed below are important areas of academic pr,eparation. 
Place the appropriate check 'list $ymbol designating the exten-. 
siveness of preparation iri these areas in the parenthesis pre-
ceding each field of learning. 
) l. Art, Fine or.Applied 
( ) 2. English 
,;·. 
( ) 3. Hea,lth and Physical· Education 
) 4.· ·Foreign Lan:guages (List) 
( ) 5. Mathematics .·;, 
( ) 6. . Music 
.( ) 7. Natural SciE:mces .(List Specific Areas) 
e 
) Social Sciences 
) 9. Speech 
( ) 10. Other.s 
Evaluation 
. . 
( ) .. a. How extensive is the acaQ.emic preparation of 
.this teacher? 
Comments: 
6.. Professional Preparation 
. . 
If courses taken in education include any .of the 
fields listed.below, indicate the content of such courses 
on one of' the blank lines and enter corresponding credits 
· . .in the space opposite. 
( ) 1. : Curriculum 
( ) 2~ Tests_ and Measurements 
( 3. Philosophy of Education 
:Methods of Teaching 
) 4. Reading 
( ) 5. Arithmetic 
( ) 6. Social studies 
) 7 • Other 
. ( ) 8. Psychology 
) ·g. practice .Teaching 
23 
( } 10. Others 24 
. Give details of. certificates held ..•.••• 
--~-------------------
1. Agency issuing certificate •...•..• ~ .. 
~---------------------
2. Type or name_ of' certificate .....•••• 
------~--~------------
3. Subjects endorse·d on c ertif'icate •.•. 
-----------------------. . 
4. Administration position approved .••. 
--------------------~--
5. Date of' Certification ••.•....•.••••• 
----------------~-----
Evaluation 
( ) A. · How adequate is the professional preparation of 
this teacher? 
Go:n:unents:: 
In general the data desired below are for the last 
three years; but any activity of special significance related 
to improvement in service should be included regardless of 
when the ·activity ·was carried out.. · 
1. Membership in Professional Organizations 
Indicate the name of. nationE,~.l-, sta:te, and local pro-
. fessional organizations in which membership is held (e. g., 
National Education Association, National Council for the 
Social Studies, State. Teachers Fed.eration}. 
a. 
b. 
c. 
d .• 
e. 
f'. 
g. 
Describe appearanees on programs. of·: professional. 
educational organizati6ns indicating topic, organization, 
and date of appearance within the last three years. 
' 
2. Professional Reading 
List below the professional Educational books which 
have been read within the last six months and professional 
magazines which are read.regularly. 
a. Books b. Magazines 
----------------------~----~ 
... 
3~ College or In-Service Course$ 
Indicate courses taken during the:past three years 
or now being taken. Do riot include course-s taken before 
beginning teaching. 
_4. study of School Problems 
Describe participation either individually or 
through connni ttees in the study of educational problems 
or teaching techniques and procedures. · Indicate nature 
of study, plans involved, lay participation and outcomes 
which were achieved.· · · 
5. Additional In-Service Activities 
Describe below additional experiences such as 
extensive travel; recreational activities; visits to 
government centers, museums, industries, or other schools; 
and writing or research activities which contributed to 
professional improvement. Discuss the educational 
significance of. such experiences. 
Evaluations 
) a. How extensive have been the efforts to improve 
in service? 
( ) b~ How effective have bei:m the efforts to improve 
in service?. 
Comments; 
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···"· " 
C • · TEACHER tOAD · · 
1. · Enter in the table below the· data called f'or with 
resp·ect to each grade or class taugh.t. " 
Name of' Grade Number of' Number of' Minutes per 
26 
Day 
or Subject Pupils Instructional· Spent in Additional 
Enrolled Hours per week Teaching Duties7f 
Total ...... •· e 
7·~7~ ?.H~~t- ~!~~?~~} 
Average •••••• 
~Hnclucie time spent ·in planning and preparing f'or 
·classes, developing instructional materials, correcting 
papers and examinations, .and similar activities. 
~H~Divide total above by number of classes to obtain 
average class size .. 
. ~H*'-l<Di vide total above by 5 to obtain average number of' 
periods per day if'.your school.is organized depart-
mentally and-instruction is by periods. 
~~·.SH*'-l:·Di vide total aboye by 60 to obtain average number of' 
· hours, or. fractional part thereof', per day spent in 
additional· teaching duties. · 
2. What :is the length of' a typical class period including 
time f'or. change of' classes? minutes. 
·3. List below the regularly assigned duties.other than 
classroom instruction~ Indicate the .average number 
of' hours spent per week. ·rnciude such activities as 
library, playgroundactivities, conferences with 
parents and committee work.· 
Nature of' Activity Hours per Week Weeks per Year 
Evaluation 
( ) a. How satisfactory is the teacher load? 
Comments: 
D~ PROFESSIONAL ~UALIFICATIONS 
The :following· checklist and evaluation i tem.s are 
applicable only to m~mbers o'f the instructional staff. 
All of' these items should be checked and evaluated by the 
individual teacher and reviewed by the administrative head 
of' the school .• 
CHECKLIST 
Tb,is teacher as aprofessional worker 
{ ) 1. Is guided by an educational philosophy basic 
to the development of good citizenship in a 
democracy. 
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( ) 2. Understands the co.ntribution of' his area of 
teaching. to both the present and future educa.;.. 
:tional needs of the' pupils. 
( · ) · 3 ~ Has a knowledge .·of mod~rn theories of child 
l;>ehavior and development. 
· ( ) 4. Makes careful and adequate preparations for 
classroom instructional. activities . 
. ( ) 5. i\1anif(3sts a spirit of cooperation with others 
inmaking changes in instructional plans and 
proceduresdue to changing conditions (e~ g., 
community heedsor extracurricular activities}. 
( ) 6. Adapts instructional activities to the needs 
and abilities of individual pupils • 
. ( ) 7. 1ilakes effective use of supplementary aids 
(.e. g., a.udio-visual aids). 
( ) 8. Makes effective use of community resources 
(e. g., industries, museums, parks, school 
grounds, .. local history, and members of the. 
. . 
community.· 
( ·. ) 9.. Provides opportunities for pupils to participate 
in planninginstructiona1 activities. 
( ) 10. Shows skill in making assigrirnents appropriate 
.;• 
to the needs and abilities of pupils. 
J 11. Seeks to develop good study habits among the 
pupils. 
( .·) 12.. Shows skill in eva.l-uating pupil progress. 
) 13 •.. Keeps accurate records of' pupil achievement. 
28 
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( 
) 14. Aids pupils in their social and personal 
development. 
) 15~ Develops and maintainsteacher-pupil relation-
ships which encourage the child to work to the 
best of his ability. 
) 16. Is an active participant in matters affecting his 
own professional growth. 
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( ) 17. Participates cooperatively in community activities. 
( ) 18. Makes classroom routine a part of the learning 
experiences of the pupils .. 
{ ) 19. Assists in establishing and maintaining 
cooperative relationships with parents and 
other members of the community. 
( 20. Helps to promote good teacher-teacher relationship. 
( ) 21. Willingly accepts and tries to profit by con-
structive criticism. 
( ) 22. Helps to promote.·. desirable staff relationship 
throughout 53ntire schoo~ system.· 
( ) 23. 
( ) 24. 
... .. 
, .. 
-· . 
Evaluations 
(. ) a. How effectively are plans and preparations 
made for instructional activities? 
) b. To what extent areinstruc:tional activities 
conducted democratically.? 
( ) c. How skillfully are. instr·uctional activities 
carried out? 
( ) d. How satisfactory are relationships with school 
associates? 
( ) e. How satisfactory are relationships with parents. 
·and other members of' the community? 
( . ) f'. How ,satisfactory i.s the· atti "f!ude toward teaching 
. as a profession? 
( ) g. How satisfactory .is attitude towards administra-
tive staff' members? 
Comments! 
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·cHAPTER IV 
VALUES OF APPRAISAL ·. 
The true function of teacher evaluation is to 
stimulate professi·onal growth. To be successful, 
appraisal must be a cooperative enterprise which 
·involves representatives from all groups concerned 
with the total welfare and development of the child. 
· Teaching competenci~s .·should be the basis of 
group discussions rather than any individual teacher. 
Teachers mu.st be assured that the r'esults of' appraisal 
will not be used against them but rather as the basis 
for formulating a program of self improvement. 
Under these conditions the teacher will feel that 
. .. 
he is a part cif a coope.rati ve enterprise and use the 
.criteria as a mea.:JJ.s of self analysis. This is the 
first step towards formulating a program of profes-
sional growth best suited·toh~s individual needs. 
True growth results · f:r>om an inner urge. 
It is. the primary function of administration to 
provide the best educatiorial.opportunities possible. 
Since the school can be rio better than the classroom 
teachers, .it is of prime importance, after selection, 
that a program of professional growth be encouraged. 
Eyaluation·is .the first step to future rational pro-
cedure~. 
-31-
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/ 
The material und~r section A in the blank is 
simply that which is generally obtained and filed in 
the superintendent1 s office· when the teacher is first 
employed. The data in section B should be used to bring 
the teachert.s records on· in-service growth up to date. 
Teacher load is an· administrative problem. The data · 
gathered here will determine whether or not there has 
been an equitable distribution of the work of the school. 
A summary of the data when the b18.nk is completed 
will help to present a clear picture :of the teacher as 
he is noW:. Nothingcan be done about previous pre-
paration or in-service growth. It is necessary, however:, 
to determine his present status before a rational pro-
gram for future growth can be formufate·d . 
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